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Abstract
The issue of school bullying is a major concern among educators in Trinidad and Tobago. This research investigated the 
kinds of bullying that are more prevalent in our schools and the extent to which bullying practices are related to school 
type, school location and sex. The study also addressed how supportive are our schools in addressing bullying.

The sample consisted of randomly selected 410 students from the standard four and five classes from two Education 
Districts in Trinidad and Tobago. The study examined the relationship among four kinds of bullying-physical, verbal, 
social and cyber and the weight of each on overall bullying.

The study adopted a quantitative research approach using a cross-sectional design. Statistical means and t-tests were 
employed to examine students’ perceptions of bullying and to investigate differences between schools based on school 
type, location and sex of students. To examine the relationship between the different kinds of bullying as well as their 
influences on overall bullying, correlation and regression analyses were employed. Students perceived social, verbal and 
physical bullying as more prevalent in schools. Significant differences were found based on school type, location and 
sex. Furthermore, the findings suggest that a moderate to high correlation exists between the different kinds of bullying 
and social bullying behaviours had the strongest influence on overall student bullying. Government-assisted schools 
were perceived to have a more supportive climate in addressing bullying. Suggestions are made to assist schools to 
reduce bullying practices among students.

Keywords: Primary Schools; School Bullying; Student’s Per-
ceptions; Supportive Climate 

Introduction
It is imperative that there exists in schools a setting that 

would enhance the academic, social and personal development 
of students. Research has shown that students feel a sense of 
well-being and are able to make positive changes to their lives in 
schools that promote a psychologically healthy environment for 
student development [1,2] According to the World Health Organi-
zation [3], a non-violent, healthy and caring school environment 
is essential for the development of positive student behaviour and 
well-being, while a non-supportive environment that lacks these 
characteristics may result in the opposite. 

Research over the past few decades has documented the 
harmful effects of bullying on the physical and psychological 
health of children [4-6]. Several studies have found that students 

who are victims of bullying are more likely to suffer from psycho-
logical illnesses such as loneliness, depression and anxiety [7,8] 
and are at greater risk of low self-esteem and social problems [9], 
and committing suicide [10]. Children who bully others report gen-
eral aggression, delinquent behaviors [11] and substance use [12]. 
Bullying beginning in primary school is a precursor of anti-social 
behaviour, violent behaviour, delinquency, as well as criminality 
[13,14]. In this regard the issue of school bullying needs to be ad-
dressed in order to create a healthy environment that is conducive 
for learning. 

Background and Context
Trinidad and Tobago is a twin-island state located in the Ca-

ribbean. The island was ruled by Britain from 1802 to 1962 when 
it gained its independence. As such many of the colonial educa-
tional structures still exist. The education system consists of early 
childhood schools, primary schools, secondary schools and ter-
tiary institutions. Primary and secondary schools can be classified 
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into three types; privately owned schools, denominational schools 
(managed by a religious body), and government schools. Primary 
education is universal and is a seven-year programme with two 
Infants and five primary levels for ages 5 to11. There are approxi-
mately 454 public primary schools in eight education districts in 
Trinidad and Tobago. These consist of 322 denominational and 
132 government. 

The issue of school bullying in Trinidad and Tobago is not a 
new occurrence and many incidences have been highlighted in the 
media over the years. A newspaper article commenting about inci-
dences of bullying in the schools stated that whatever form bullying 
takes “the emotional, psychological and mental well-being of all 
victims is severely compromised” [15]. The extent and seriousness 
of bullying with the ensuing effects on the victims has resulted in 
many reports being submitted to the Ministry of Education (MOE) 
over the last ten years. According to Deosaran (2015), the Minister 
of Education Anthony Garcia noted that the “suffering of victims 
of school bullying is immense [16]. The silent suffering creates a 
school climate of social injustice. The structures put in place some 
ten years ago by the MOE have gotten lost somewhere”. Deosaran 
also suggests that if bullying in the schools is not dealt with imme-
diately it may become “fashionable and permissive.” In this regard 
he has called for a comprehensive overhaul of the MOE policies 
on dealing with bullying in schools. 

Review of the Literature
Olweus (1993) defines bullying as the repetitive exposure 

to physical and emotional harm from more dominant students in 
school. Traditional forms of bullying include physical (pushing, 
kicking, hitting), verbal (e.g. taunting, ridicule), social (spreading 
rumors, exclusion from groups). The relatively new form of bul-
lying known as cyber-bullying (the use of information and com-
munication technologies to bully) is now becoming more preva-
lent. Cyber bullying can take place anytime and anywhere because 
there are no spatial or time limitations [17].

This study was informed by several theories and perspec-
tives such as theory of mind [18] child development [19], social-
cognitive and social learning [20], moral development [21], social-
ecological [22] and socio-cultural [23]. 

Theory of mind suggests that some students bully others 
because they can identify the students who are weaker, easy to 
intimidate and those who are unable to protect themselves [18,24]. 
According to Rigby [23], children who are bullied at school are 
usually those that are psychologically withdrawn, inclined to have 
low self-esteem and typically lack assertive skills.

Other theorists take into account the developmental level of 
children who bully and are victimized [19,25]. A child’s stage of 

development can influence the type of bullying they experience 
and in which they engage, their responses and the effects of bully-
ing [23]. Studies have shown that peer bullying is evident at pre-
school, reaches its peak during the 6th to 8th grade and reduces 
to some extent by the end of high school [26,27]. Also, there is 
some indication that physical forms of bullying are more com-
mon in early childhood while more verbal and indirect forms of 
bullying are characteristic of older children [19,25,28]. Accord-
ing to Swearer and Doll [29], the physiological and psychological 
changes that mark early adolescence also exacerbate the potential 
for bullying and explain the spike in bullying behaviours in middle 
school followed by a steady decline in later grades.

Bullying behaviour among children can also be understood 
using Bandura’s theory of moral disengagement. [20] describes 
moral disengagement as the act of convincing oneself that moral 
standards do not apply in a particular situation thus allowing an 
average person to commit terrible acts against others. Empirical 
studies which have focused on moral cognition involved in bully-
ing [30,31] found that bullies displayed the highest levels of moral 
disengagement while non-bullies showed the least. 

Other theorists argue that the focus on individual charac-
teristics and development is not sufficient and there is a need to 
take into account the social context in which bullying takes place 
[32,33]. The social ecological perspective has contributed signifi-
cantly to a holistic understanding of bullying. The social ecologi-
cal theory [22] is a systems approach that suggests that children 
live and operate in complex environmental systems and these may 
influence their behaviour in varying degrees. 

According to Bronfenbrenner the environment can be looked 
at through four unique subsystems each one nested within the other. 
The first subsystem known as the micro-system is the immediate 
environment in which children operate. Therefore the home which 
consists of parents/family may have a more powerful influence on 
children behaviour. Empirical studies suggests that children who 
live in a home where they are exposed to domestic violence or who 
are rejected by their parents are more likely to be victims of school 
bullying [34,35]. Hoffman [36], has suggested that children who 
live with caring and supportive families develop very early in life 
social-emotional skills that help to prevent bullying. The second 
subsystem known as the meso-system is the school environment. 
The type of relationship that exists between parents and school, 
parents and peers may influence children’s behaviour. The third 
subsystem also referred to as the exo-system is the community in 
which children function. In this system the characteristics of the 
community such as a high crime rate, social support, gang rivalry, 
norms and values may also influence children’s behaviour [6]. The 
final subsystem which is the macro-system looks at the role of the 
larger school district, society e.g. media, Information and Commu-
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nication Technologies (ICT’s) in influencing children’s behaviour. 
For example Tsitsika et al [37] suggests that the emergence of new 
technologies has contributed to the phenomena of cyber-bullying. 
Indeed, the ecological framework, allows for the understanding of 
the problem of bullying between an individual and each subsystem 
that is within the social context of the family, peer group, school, 
classroom and broader community and society [33]. 

Bronfennbrenner’s social ecological framework has been 
used to study bullying in schools. Within this framework, there is a 
growing literature that focuses on factors within the school such as 
a supportive school climate that can help prevent bullying [38,39]. 
School norms that ignore minor forms of aggressive behaviour can 
further perpetrate bullying [40,41]. A study by Gendron et al. [32] 
integrated both individual characteristics and the school context 
to explain school bullying. Their findings showed that aggressive 
students were more likely to bully other students because teachers 
did not deal seriously with bullying unlike schools where there 
was a low tolerance for bullying. 

Findings by Jeong, Kwak, Moon and San Miguel [42] sug-
gest that students who perceived that the school rules and disci-
pline were justly imposed were less likely to be victimized physi-
cally and emotionally. Research has revealed that students are less 
likely to be victimized when teachers paid attention to bullying 
and are involved in formulating and enforcing policies and pro-
cedures on students bullying students [40]. In such a supportive 
climate students are more inclined to seek help [39,43] and are less 
likely to engage in bullying. 

Student bullying can also be understood from a socio-cul-
tural perspective. This view focuses on differences between social 
groups which have a historical and cultural origin [23]. Cultural 
differences based on gender, social class or ethnic background 
can influence how children relate to one another. Studies Jansen 
et al, Due, Damsgaard, Lund and Holstein [44,45] have suggested 
a relationship between low socio-economic status of families and 
involvement in bullying.

Studies to determine if there are gender specific patterns 
of bullying behaviour among children are currently being done. 
Many previous studies indicate that boys are more often offenders 
or victims of physical bullying, whereas girls tend to participate in 
indirect forms of bullying [37,42]. In the local context, Lall [46] 
study of primary school students found a gender differential in 
students’ fear of being bullied and victimized as girls expressed 
greater fear than boys of being bullied at school. 

Research Questions
What are the types of bullying students perceive as more 

prevalent in our schools?

Are there differences in bullying among students in schools based 
on a) school type (Government and Government-Assisted) b) loca-
tion (urban and rural) and c) sex (male and female)?

What is the relationship between the different kinds of bullying?

What kinds of bullying have the greatest weight on overall bully-
ing?

How supportive are our schools in addressing bullying based on 
school type, location and sex?

Methodology
The study employed a cross-sectional survey design Cress-

well 2008 to examine students’ perceptions of bullying behaviours 
in schools. Four hundred and ten (410) students participated in the 
study. The students were randomly chosen from the Standard 4 
and Standard 5 levels of Government and Government-Assisted 
schools in two educational districts of Trinidad and Tobago. The 
educational districts were the St. George East Education District 
which is a more urban district and the South Eastern Education 
District in which more rural schools are located. The age range 
of students was from 9 to 11 years. The sample comprised 165 
male and 245 female students. Questionnaires were completed by 
students in their classrooms. All data were collected with acquired 
informed parental and student consent. (Table 1) shows the de-
mographic characteristics of participants according to school type, 
geographic location and sex.

Demographic N (%) Students
School Type  
Government 198 (49.5%)

Gov't Assisted 212 (53%)
Total 410 (100.0%)

Location  
Urban 279 (68%)
Rural 131 (32%)
Total 410 (100.0%)
Sex  

Male 165 (40.2%)
Female 245 (59.7%)
Total 410 (100.0%)

Table 1: Demographic Characteristics.

Instrument
The survey instrument used in the study was adapted from the Re-
vised Olweus Bullying Victim Questionnaire (OBVQ) [47]. The 
OBVQ is a psychometrically sound instrument and has been wide-
ly used in studies on bullying in different countries [48]. The 25 
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items were related to four categories of bullying: physical, verbal, 
social and cyber [49-51].Principal component analysis was per-
formed on student responses to the 25 items. All items loaded on 
a single factor. One item (“Students are teased because of race or 
color”) was removed as it did not meet a minimum cut-off point 
of 0.4 [52]. The final questionnaire comprised 24 items that repre-
sented four types of bullying (Table 2). 

Statements Factors    
 1 2 3 4

Factor 1 Physical (6)     
Students pick fights 0.55    
Students push others 0.48    

Physical fights in my school 0.51    
Students hit others 0.59    

Money or other things to hurt other 0.56    
threaten to hurt others 0.57    

Factor 2 Verbal (7)     
Students say mean things to hurt 

others
 0.55   

Students threatened to do things 
against their wishes

 0.52   

Call others bad names  0.49   
Ridicule others  0.55   

Teased based on physical appear-
ance

 0.56   

Teased based on ethnicity  0.46   
Teased based on sexual preference  0.56   

Factor 3 Social (7)     
Spread rumor about others   0.59  

Give others mean or dirty looks   0.59  
Leave others out on purpose   0.5  

Threaten not to be friends if not 
comply with wishes

  0.54  

Lies on others to encourage dislike   0.54  
Insulted by looking at others the 

wrong way
  0.5  

Make fun of others appearance   0.55  
Factor 4 Cyber (4)     

Mean calls on cell phones    0.63
Mean text messages    0.63

Mean videos or photos posted 
on-line

   0.57

Hurtful e-mails    0.54

Table 2: Loadings of the 4-Factor solution principal component analysis 
result.

The first factor was physical bullying with 6 items ranging 
from .483 to .572. Physical bullying involved physically hurting 
someone such as hitting, kicking, pushing, shoving and picking 
fights. The items within this factor yielded a Cronbach alpha of 
.743. The second factor was verbal bullying with items ranging 
from .460 to .563. Verbal bullying behaviours involved name call-
ing, hurtful teasing, insults, racist remarks, remarks on the basis of 
gender or sexuality threats/threatening behaviour. The items with-
in this factor yielded a Cronbach alpha of .714. The third factor 
was social bullying with items ranging from .498 to .590. Social 
bullying included excluding others, spreading rumors/gossip, tell-
ing lies on another student. The items within this factor yielded a 
Cronbach alpha of .766.The fourth factor was cyber bullying with 
items ranging from .541 to .626. These items involved using tech-
nology (cell phone, e-mail, text messages) to threaten someone 
or hurt someone’s feelings. The items within this factor yielded a 
Cronbach alpha of .882.

In order to find out students’ perceptions of how support-
ive their school was in addressing bullying a 12-item scale was 
adapted from [53] School Climate Bullying Survey. Students rated 
the extent to which their schools provided a supportive environ-
ment by responding to each item along a five-point Likert scale 
ranging from Strongly Disagree to Strongly Agree (with 1 being 
Strongly Disagree and 5 being Strongly Agree). Examples of a 
supportive school climate were “Teachers listen to what students 
have to say”; “Teachers treat all students fairly” and “Students tell 
teachers when students are being bullied”. A principal components 
analysis which was performed on students’ responses to the 12 
items showed that all items loaded on a single factor. One item 
(“Students are encouraged to report bullying”) did not meet the 
minimum cut-off point of 0.4 and was removed. The final 11 items 
within this scale had a Cronbach alpha of .857 (Table 3).

Statements Factor loading
Teachers pay attention to students 0.668
Students feel safe and protected 0.584
Teachers really care about all students 0.762
Teachers want all students to do their best 0.673
Teachers listen to what students have to say 0.771
Teachers treat all students fairly 0.7
Teachers believe every student can be a success 0.653
Teachers treat students with respect 0.681
Students tell teachers when students are being 
bullied

0.427

School has clear procedures to address bullying 0.519
Teachers act to solve problems when students 
report bullying

0.658

Table 3: Supportive School Climate Items: principal component analysis 
results.
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Data Analysis
Descriptive and inferential statistics were used to analyze 

the research questions. Statistical tests that were performed with 
the help of the Statistical Package for Social Scientists (SPSS-v-
17) software were school means, t-tests, Pearson Moment Product 
Correlation and multiple regression.

Findings
Research Question 1: What are the types of bullying stu-

dents perceive as more prevalent in our schools? 
This research question used descriptive statistics to ascer-

tain which bullying factors students perceived as affecting them 
the most. The means and standard deviations were used for com-
parison. Of the four bullying factors students rated social bullying 
behaviours (M=3.85) followed by verbal (M=3.58) and physical 
(M=3.57) as the more prevalent types of bullying. Cyber bullying 
was viewed as the least important bullying behaviours (Table 4).

Student Bullying Factors N Mean SD 
Social 410 3.85 0.75

Physical 410 3.57 0.99
Verbal 410 3.58 0.7
Cyber 410 2.82 1.08

Table 4: Student Bullying Factors: Scale Mean, N and Standard Devia-
tion.

Research Question 2: Were there differences in bullying among students 
in schools based on a) school type (Government and Government-Assist-
ed) b) location (urban, rural) and c) sex?

2 a: Differences based on School Type

T- test results showed that there was a significant difference between 
students’ perceptions of physical, verbal, social and cyber bullying in 
Government and Government-assisted schools. Students in Government 
schools viewed all four forms of bullying (physical, verbal, social and 
cyber) as more prevalent in their schools (Table 5).

Factor School Type N Mean SD t Signifi-
cance

Physical
Gov't 198 3.94 0.68

.000*Gov't Assisted 212 3.27 0.75 9.5

Verbal
Gov't 198 3.85 0.63

.000*Gov't Assisted 212 3.33 0.67 8.2

Social

Gov't 198 3.99 0.62

4.1 .000*Gov't Assisted 212 3.7 0.81

Cyber

Gov't 198 3.14 0.98

6 .000*Gov't Assisted 212 2.52 1.08

2 b: Urban and Rural Schools

T-tests results showed that there was a significant differ-
ence between students’ perceptions of bullying in urban and rural 
schools. Students in urban schools viewed physical, verbal and 
social bullying as more prevalent in their schools.

Factor Location N Mean SD t Signifi-
cance

Physical
Rural 131 3.36 0.75

-4.3 .000*

Urban 279 3.7 0.79

Verbal
Rural 131 3.38 0.71

-4.1 .000*

Urban 279 3.68 0.68

Social
Rural 131 3.56 0.77

-5.2 .000*

Urban 279 3.97 0.69

Cyber
Rural 131 2.83 1.07

0.1 .000*

Urban 279 2.81 1.08

Table 6: T-test Results: Urban and Rural Schools.

2 c: Differences based on sex

T-tests results showed that there was a significant difference 
between male and female students’ perceptions of social/rela-
tional bullying. Female students viewed social/relational bullying 
behaviours more prevalent in their schools than male students. 

Factor sex N Mean SD t Signif-
icance

Physical
Male 165 3.63 0.75

0.78 0.427
Female 245 3.57 0.82

Verbal
Male 165 3.54 0.73

-0.89 0.374
Female 245 3.61 0.68

Social
Male 165 3.73 0.72

-2.51 .012*

Female 245 3.92 0.74

Cyber
Male 165 2.87 1.06

0.75 0.45
Female 245 2.79 1.09

Table 7: T-test Results: Male and Female Students.

Research Question 3: What is the relationship between the dif-
ferent types of bullying? 

The relationship between the four types of bullying was investi-
gated using the Pearson r statistic. There were moderate positive 
relationship between physical and social behaviours (r = 0.44, p< 
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0.01); physical and verbal behaviours (r = 0.55, p<0.01) and ver-
bal and cyber bullying behaviours (r=0.45, p< 0.01). There was 
a strong positive relationship between social and verbal bullying 
(r=0.73, p< 0.01) and a weak positive relationship between physi-
cal and cyber bullying behaviours (r=0.37, p < 0.01) (Table 8). 

Factors Physical Social Cyber Verbal

Physical 1
.442** .370** .546**

0 0 0

Social 1
.380** .729**

0 0

Cyber 1
.454**

0
Verbal 1

Table 8: Correlations: Student-Bullying Factors.

Research Question 4: What kinds of bullying had the greatest 
influence on overall student bullying?

Regression analysis was employed to examine the greatest 
influence on overall student bullying. Social bullying behaviours 
appeared to have the strongest influence on overall student bully-
ing (β= .357), followed by verbal (β=.331), and cyber (β= .314). 
The weakest influence was physical bullying (β= .246) (Table 9). 

Factor Beta t-value Significance
Social 0.36 28.8 .000*
Verbal 0.33 24 .000*
Cyber 0.31 32.6 .000*

Physical 0.25 24 .000*

Table 9: Beta and Significance.

Research Question 5: How supportive are schools in addressing 
student bullying based on school type, location and sex?

Supportive Climate: Differences based on School Type, Location 
and Sex

T-test results showed that there were significant differences 
between students’ perceptions in Government and Government-
Assisted and urban and rural schools (Table 10). Students in Gov-
ernment-Assisted schools and rural schools viewed their school 
climate as more supportive. Comparison between male and female 
students also showed that female students had more positive per-
ceptions of school climate in addressing bullying.

N Mean SD T Signifi-
cance

Gov't 198 3.77 0.71 -6.8 .000*

Gov't Assisted 212 4.23 0.67
Rural 131 4.17 0.68

3.16 .002*
Urban 279 3.93 0.74
Male 165 3.78 0.79

-5 .000*
Female 245 4.16 0.64

Table 10: T-test Results based on School Type, Location and Sex.

Discussion and Recommendations
Students rated social/relational bullying behaviours as more preva-
lent in the schools in the study. This result is consistent with inter-
national and local research on bullying in elementary school age 
children [6,44,54,55]. 

The findings suggested that physical, verbal, social and cy-
ber bullying were more prevalent in government schools. One 
possible explanation can be attributed to the organization of the 
Government-Assisted schools. The School Boards of these schools 
exercise power in the on-site management and the appointment of 
school personnel. School boards have an input in the appointment, 
promotion and transfer of principals and teachers [56]. In Trinidad 
and Tobago, there is a growing tendency by parents to enroll their 
children in the Government-Assisted schools which are controlled 
by the religious boards because these schools are seen as having 
a more disciplined climate. Also, these schools have a tight-knit 
community and traditions, mores, beliefs held by most members of 
staff. Another possible explanation is the greater degree of parental 
involvement in school activities in these schools which can help 
reduce student indiscipline and violence.

Comparison between urban and rural schools showed that 
physical, verbal and social forms of bullying were more charac-
teristic of urban schools. One possible explanation is that urban 
schools have more exposure to community violence [57,58]. In-
deed, in Trinidad, there exists in the more urban districts in North 
Trinidad along the East-West corridor a high incidence of crime 
and youth gangs which often permeate the schools. Seepersad 
[54] reported that the majority of students (98.4%) in his study in 
primary schools in North Trinidad indicated that they had experi-
enced one or more forms of bullying.

Another explanation is that urban schools are larger with 
higher pupil-teacher ratio. In larger schools teachers are less able 
to monitor student behaviour which can lead to increased rates of 
problem behaviors [59]. Rural schools tend to be smaller which 
allows for more personal connections among everyone [60]. Ac-
cording to Lleras [61] such personal connections are associated 
with less aggression and violence.

With regard to gender differences, girls rated social/relational bul-
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lying as the most prevalent form of bullying compared to boys. 
Girls are more inclined to react negatively to relational problems 
as they tend to place more emphasis on relationships [62] and 
threatening those friendships can do more harm for females than it 
can for males [63]. 

The findings also showed a relationship between the four 
types of bullying especially with regard to social and verbal. Stu-
dents who engage in physical bullying such as fights or hitting may 
also use threats or insults at the same time. With the increasing use 
of computers and cell phones students can now spread rumors or 
send embarrassing pictures or hurtful text messages to ruin friend-
ships. Indeed, the wider society has become aware of increasing 
incidents of school bullying because these have been made public 
through social media. 

Of the four forms of bullying, social bullying behaviors such 
as telling lies, spreading rumors and leaving others out on purpose 
had the strongest influence on overall bullying. Verbal bullying 
such as threats, insults and calling names had the second strongest 
influence. This finding also corroborates previous findings by [46] 
that indicated that boys and girls were both victims of verbal abuse 
through obscene language. Also, [54] reported that the most preva-
lent types of victimization were more social/relational (children 
laughing at each other), verbal (children calling each other names) 
and physical (children hitting and pushing each other). Further re-
search Vaillan court et al, Wang et al, [27,64] also found a preva-
lence of verbal and social bullying in their studies. This finding is 
instructive for principals and teachers in our schools. Physical and 
verbal bullying behaviours can be easily detected, unlike social/
relational which can be missed more easily. Furthermore, teachers 
tend to focus more on verbal and physical bullying and are less 
likely to intervene in situations involving social exclusion [65,66]. 
Indeed, such situations can be exacerbated if left unattended and 
can escalate to more overt forms of bullying such as fights and 
physical violence which are often highlighted in our daily news-
papers and social media. A study by Low, Frey & Brockman [67] 
also highlighted the need to pay more attention to social/relational 
bullying as their findings suggested that children found relational 
type of bullying to be more painful than physical bullying.

With regard to the supportive climate in schools, students in 
government-assisted and rural schools had more favorable percep-
tions of issues such as caring about all students, fair treatment, tak-
ing action to solve bullying and reporting bullying. Studies [68,69] 
have reported a strong sense of community which includes such 
factors as shared values and staff collegiality that lead to a more 
positive school environment in Government-assisted schools. In 
Trinidad and Tobago many of the rural schools are also Govern-
ment-Assisted schools. In rural communities the school is seen as 
an extension of the community and parents and teachers generally 

have a more personal relationship with parents and members of the 
wider community. Such closer relationships can contribute to more 
positive perceptions of their school.

Female students had a more positive perception of support 
with regard to issues such as listening to what students have to 
say, feeling safe and taking action to solve bullying. A possible 
explanation can be how teachers perceive the behaviours of boys 
and girls. Generally, teachers view boys as the cause of more dis-
ruptive behaviours which are often the focus of teachers’ attention. 
Girls, on the other hand, are seen as more attentive, hard-working 
and nurturing. These beliefs may lead boys to view their school 
environment as less supportive than girls. Indeed, there is need 
for further research in our local context on students’ experiences 
of their school environment and how these impact their attitudes 
and behaviours. 

It is recommended that:

Schools develop and enforce policies that discourage bullying in 
all its forms.

Regular training should be done to ensure principals and teachers 
have the required skills to recognize and respond effectively to 
bullying behaviours particularly social/ relational.

More attention must be given to the teaching of social and emo-
tional skills (e.g. empathy development, perspective taking, social 
problem solving) in the curriculum to prepare students to deal with 
bullying situations and to relate positively to peers.

Teachers and principals should develop a peer support system in 
their schools. 

Schools should develop a system where students can report inci-
dences of bullying anonymously. 

School supervisors should regularly monitor bullying behaviours 
at schools by using student surveys.

Schools must develop partnerships with parents and community 
organizations to support interventions to counteract bullying be-
haviours.

Parent education workshops should be conducted on parenting 
styles that are more supportive of their children emotional and 
psychological health.

Schools must create a climate that is characterized by warmth, car-
ing, connection and cooperation among students and teachers. 
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