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Abstract
Background: The COVID-19 Pandemic in 2020 exasperated resources available for our global society, however, a group largely 
impacted by outcomes has been youth. Schools, extracurricular activities, recreational spaces, and youth spaces were shut down and 
left to recover with new challenges. In Orleans Parish, youth make up one third of the population and receive more than their fair 
share of blame for problems such as violence. Purpose: For Black youth in particular, they are often overlooked when it comes to 
their needs and stigmatized in their ability to live their everyday lives. This research focuses in on the perceptions of LGBTQ+ youths 
experiences with youth serving organizations by understanding how youth and community view their presence and contributions 
to solving youth issues. Results: Gender bias in program implementation and approach showcase the differences in outcomes and 
youth participation. It also presents a challenge for not only providers but local youth in their understanding of solving issues and 
interacting with youth spaces. Using Monique Morris’s Push Out theory, youth programs and other spaces continue the pattern of 
the criminalization of Black girls and LGBTQ+ youth. Implications: “Pushing Out” certain groups, especially based on gender, 
compounds the prejudicial layers of overlooking Black youths’ needs. Addressing gender bias and expanding the view of who and 
how to serve youth will provide greater benefits for youth and the global society.

Keywords: Black girls; Youth; Youth serving organizations; 
COVID-19

Introduction
“When you control a man’s thinking you do not have to worry 
about his actions. You do not have to tell him not to stand here 
or go yonder. He will find his ‘proper place’ and will stay in it. 
You do not need to send him to the back door. He will go without 
being told. In fact, if there is no back door, he will cut one for 
his special benefit. His education makes it necessary” [1]. The 
Miseducation of the Negro, provides reflection and the inspiration 
to find the place many Black girls occupy in youth spaces. For so 
long, many of us have existed in the ‘proper place’ that society, 
the status quo, misogyny, and other people have “put” us in. That 
place often time does not reflect the “place” in which we ourselves 

do not exist or see for ourselves, but many of us are here. Many of 
us do not have the resources or words to describe where we should 
be, but often we know how to express where we should not be. 
Monique Morris’s, “PushOut: The Criminalization of Black Girls 
in Schools” provides the theoretical framework [2], for examining 
the gender bias against Black youth girls outside of the educational 
sphere in New Orleans, Louisiana.

The Mayor’s Office of Youth and Families reports one-third of 
Orleans Parish is made up of youth [3], a city with around 383,997 
residents, of which 60% of residents identify as Black/African 
American [4]. The COVID-19 Pandemic in 2020 exasperated 
resources available for the parish, particularly youth, so 
organizations such as those labeled “youth serving organizations” 
and local youth workers, worked to address community issues. 
Black youth, have often been overlooked in their needs. To address 
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the needs of Black adolescents, youth serving organizations are 
outlets that provide emotional and physical resources to support 
New Orleans youth where others lack. Previous literature has 
shown that effective youth programing can decrease violence 
and promote a more positive outlook [5-9]. A systemic gap built 
off racism and sexism pose a threat to the sanctity that is Black 
girlhood [10-14].  

Results from this project works to narrow the gap and highlight 
the incomparable experience of Black girls and the environment 
surrounding them by answering the following questions:

1.	 Is there a gender preference in youth programming?

2.	 What limitations/barriers exist for non-male youth to receive 
resources?

3.	 How does gender bias show up in community’s understanding 
of what it means to be a youth in New Orleans?

4.	 Do youth programs provide an alternative route to schools?

“Pust Out” [2] highlights systemic barriers and biases that tarnish 
the Black girl experience in the education system. The predecessor 
of “Pushout” mentions Black boys when discussing the school 
to prison pipeline [15]. However, Morris exposes how policies, 
disciplinary practices, and social stereotypes also punishes Black 
girls in school. Her main argument is that mistreatment has long-
term consequences as young girls are pushed out of the education 
system and into the juvenile justice system, either inside or 
outside the school building. As a resolution, Morris [2] calls for 
a reevaluation of school policies and practices to create a more 
inclusive and equitable educational environment for Black girls. 
This can only be done by acknowledging the intersectionality 
of race and gender in education theory. This paper furthers 
PushOut to consider youth programs as a similar entity such as 
primary and secondary school. When using qualitative methods, 
there was a presence of a heteronormative, patriarchal culture 
that places emphasis on the Black young male experience, while 
simultaneously excluding girls from the youth programming 
resources and mentorship [15].  

This reported evidence of school not being a safe space is more 
complex when bringing gender into the conversation. On the 
national, state, and municipal level, there are statistics to support 
the claim that schools disproportionately discipline Black girls16. 
This discipline can be seen in both in-school punishments and 
suspension rates [16]. This treatment is consistent with PushOut 
theory. Therefore, the youth development alternative spaces where 
youth programming is offered in New Orleans and beyond must 
analyze whether there is a bias that prevents the objective being 
equitable for everyone. 

Background
Theoretical Framework

Monique Morris’s, “Pushout: The Criminalization of Black 
Girls in Schools” provides a comprehensive examination of the 
complex intersectionality between race, gender, and education 
within the context of the United States [2]. Drawing upon critical 
race theory [17], feminist theory [18], and intersectionality [19-
21], Morris constructs a theoretical framework that illuminates the 
structural inequalities and systemic injustices that contribute to the 
marginalization and criminalization of Black girls in the education 
system.

Critical Race Theory (CRT)

Central to Morris’s analysis is the framework of Critical Race 
Theory (CRT) [17], which interrogates how race intersects with 
systems of power and privilege [2]. CRT highlights the role of 
systemic racism in shaping societal structures and institutions, 
including education. Morris applies CRT to deconstruct the 
racial biases and discriminatory practices within schools that 
disproportionately target Black girls for punitive measures such 
as suspension, expulsion, and involvement in the juvenile justice 
system.

Feminist Theory 

Morris also employs feminist theory to explore the unique 
experiences and challenges faced by Black girls within the 
education system [2]. Morris examines how gender norms, 
stereotypes, and expectations intersect with race to shape the 
educational trajectories of Black girls. She critiques traditional 
notions of femininity and respectability that are often used to 
discipline and control Black girls in school settings, highlighting 
the ways in which these constructs perpetuate systemic inequalities.

Intersectionality 

At the heart of Morris’s analysis is the concept of intersectionality 
[18-21], which emphasizes the interconnected nature of social 
identities and systems of oppression. By centering the experiences 
of Black girls at the intersections of race, gender, class, and other 
axes of identity, Morris reveals the unique ways in which they 
are marginalized and criminalized within the education system. 
Intersectionality allows Morris to examine the complex interplay 
of factors that contribute to the “Pushout” phenomenon, shedding 
light on the multiple layers of discrimination and disadvantage 
faced by Black girls.

Structural Violence and Institutional Racism

Morris situates her analysis within the framework of structural 
violence [22] and institutional racism [23-24], which conceptualizes 
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systemic inequalities as forms of violence perpetuated by societal 
structures and institutions. She highlights how policies such as 
zero-tolerance discipline [2], school resource officer programs, 
and the school-to-prison pipeline disproportionately harm 
Black girls, perpetuating cycles of poverty, incarceration, and 
disenfranchisement. Through this lens, Morris exposes the ways in 
which the education system serves as a site of structural violence 
against Black girls, reinforcing broader patterns of racial inequality 
and social injustice.

Black Girls in School

With new developments within Black girlhood studies, there has 
been an outpour of research of the experience of Black girls in 
K-12 school systems [25-28]. On a national, state, and municipal 
level there is evidence of Black girls being disproportionately 
discriminated against [16]. The Georgetown Law Center and 
National Women Law Center collaborated to find discipline 
patterns in K-12 public schools [29]. By using data collected 
from the U.S. Department of Education’s Office for Civil Rights 
2017-2018 academic year, the research team saw alarming rates 
of discipline disparities in suspension rates, expulsion, arrests, 
restraints, law enforcement referrals, and alternative school 
transfers [29]. To contextualize the Black girl experience with 
the white girl experience, Black girls were 4.19 times at risk of 
receiving out-of-school suspension, 3.99 times at risk of expulsion, 
3.66 times at risk of being arrested at school, 2.17 times at risk 
of being physically restrained, and 5.34 times at risk if being 
transferred to an alternative school for disciplinary reasons [29-
31]. In all instances, Black girls are more at risk than their white 
counterparts, and the disheartening aspect of this risk is that it is 
systemic and bleeds throughout the nation [7]. 

From the same academic year, the National Women Law Center 
used the same suspension rate data set from the U.S. Department 
of Education to examine the impact of discipline practices for 
Black girls by states [29-31]. When looking at the entire state of 
Louisiana, the results are consistent with the national analysis 
as Black girls are 3.8 times more likely to be suspended than 
white girls [29-32]. Respectively, Black girls are reported to 
have an 8.7% suspension rate while white girls only have a 2.3% 
suspension rate [30]. The Times Picayune 32 reports expulsion 
rates in the city on a decline, yet suspension rates are on a rapid 
rise. These suspension rates include both in-school and out-of-
school rates. In fact, New Orleans’s out-of-school suspension rate 
outpaces the state levels as the city’s 2017 average is 10.5% while 
the state’s is 8.3%. [32] The Council of State Governments Justice 
Center is aware of the disparaging statistics, so much so that they 
are utilizing a comprehensive discipline consensus report under 
their school policy [33]. The school discipline executive summary 
acknowledges that queer and students of color are disciplined 

more; however, the report offers resolutions to the issue. There are 
key points of interventions to create a better school environment: 
a positive school workspace, tiered behavior interventions, and 
lastly education, police, and court partnership to prevent arrests 
and juvie referrals [34].

The positive school climate is remnant of the positive youth 
development theory [35]. There have been legitimate objections to 
this theory as it lacks the nuanced experiences of poor, queer, and 
racialized students [36]. This is the very same population that feels 
the brunt of disciplinary practices. Moreover, the tiers play a role 
in the climb of suspension rates from 2012 to 2017 [32]. The three-
tier system penalizes actions based on their intensity. For example, 
tier one is the most serious offense like drug distributions, tier two 
is medium offenses like blank, and tier three is low level offenses 
like dress code violations [37]. The Times Picayune [32] states that 
students who are first time offenders do not suffer suspensions, but 
they will if behavior is repeated [32]. This tier system bottlenecks 
students as they are shoveled into in-school or out-of-school 
suspension instead of being expelled. The method of helping 
students has not changed but rather de-intensified. 

Alternative Spaces 

With the previous literature presented, there is a large scholarly 
and community gap on how to provide an accurate solution for 
displaced Black girls who are pushed out of the classroom. Since 
there is evidence of the educational system not being a safe space, 
an alternative that scholars suggest community strategizing to 
create youth programs [10]. We can use literature that focuses 
on similar at-risk populations, LGBTQ+, low-income, and/
or other racialized minorities, and replicate them to address the 
development of Black girls [37-39]. In a 2016 study conducted 
by Wagaman [36], the findings of the study show relationship 
between empowerment and community engagement and critical 
consciousness among LGBTQ+ youth. 

There was a social need for this assessment as LGBTQ+ youth 
present a distinctive set of service requirements. However, there 
was a gap on research on effective service strategies for LGBTQ+ 
youth as pre-existing literature is scarce. Youth empowerment 
emerges as a promising approach to positively impact the well-being 
of these youths who encounter discrimination. This study delves 
into the correlation between the social justice youth development 
framework [40] and youth empowerment within a sample of 
LGBTQ+ youth. The major findings within the study is that 
general population youth organizations can better serve LGBTQ+ 
by engaging in training and development to better understand 
systemic context of LGBTQ+ youth (critical consciousness), 
seek partnership with LGBTQ+ programs to identify and develop 
opportunities for LGBTQ+ youth to engage in the community 
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that validate their identity, and general populations workers can 
support by referring LGBTQ+ youth to LGBTQ+ youth orgs and 
communicate with guardians about the values of participating in 
identity-affirming activities and spaces [40].

Methodology
The findings of this study were a result from a pilot project 
titled, “New Orleans Youth Development Ecosystem Needs 
Assessment.” The pilot project’s purpose was to understand the 
resources and services available to local youth. A needs assessment 
helps to understand what gaps are present and how youth serving 
organizations can leverage their strengths to meet the needs of 
New Orleans youth. Utilizing qualitative and quantitative data 
collection tools, youth and youth workers were recruited to 
participate in focus groups, interviews, and/or surveys. Study 
recruitment was advertised during city-wide youth organization 
coalition meetings and relationships established with primary 
investigator. To increase the trustworthiness and credibility of the 
combined analysis from the in- depth qualitative interviews and 
survey, researchers will conduct a member checking focus group 
[41] for the final phase of the study. 

Youth are often tokenized [42] for their experiences and input 
without fully being able to articulate the experiences they have 
on boards and with organizations that provide services and 
resources. The purpose of the focus groups was to qualitatively 
explore experiences and barriers to youth accessing resources/
services in New Orleans. They will also serve as a space for youth 
to collectively discuss how youth serving organizations can serve 
them better. Youth from local programming were recruited to 
participate along with youth who were visiting local barbershops 
for services. Participants received a $50 gift card for their time. 
The project was situated in Positive Youth Development (PYD) 
and Social Justice Youth Development (SJYD) frameworks, seeing 
youth as community assets who possess knowledge and stake in 
community activities [43]. PYD theoretical framework understands 
that youth have to be engaged in a multitude of different factors 
within their environment-communities, school, organization, peer 
groups, and families. The result of youth constantly being engaged 
is a positive outcome such as creating opportunities, developing 
healthy relationships, and curating leadership skills.  

However, the PYD theory does not allocate for youth that 
have systemic odds against them, i.e., those who are a racial 
minority, have a lower economic status, are disabled, and/or are 
genderqueer. Without taking into account this marginalization the 
PYD theory fails to understand institutional barriers that prohibit 
youth from engaging in their environment and therefore having a 
positive outcome in life. While working to understand how New 
Orleans youth programs provide resources and opportunities for 

Black youth that the city or educational system does not provide, 
participants revealed gaps in knowledge and service. Because 
youth programs are seen as a safe alternative to provide guidance 
and discipline, it must be analyzed on whether there is a bias that 
prevents the objective being equitable for everyone. A total mixture 
of 10 focus groups and informal interviews were conducted with 
almost 50 participants. Study researchers transcribed audio and 
used qualitative analysis techniques to identify themes and ideals 
that generate new knowledge answering the research questions. 
Researchers trained in qualitative data analysis will conduct the 
analysis using constructivist grounded theory techniques44 using 
Dedoose software as an organizational tool for data analysis. 
Using peer debriefing and consensus building around themes 
[45], the researchers came together to build a codebook consisting 
of code families with definitions. This iterative process helps to 
identify segments in which codes did not agree, so that the coders 
can address and edit the code segments and move on with more 
accurately coded material [46].

Figure 1: Participant Makeup for Youth and Youth Workers.

Results
The overall study concluded seven themes, and this article 
highlights three themes from the study that particular highlight the 
experiences of LGBTQ+ youth within the context of the forums 
in which the focus groups and interviews were conducted. While 
youth serving organizations were the primary focus, Barbershops 
emerged as a non-traditional space for youth to convene and 
receive development or a place to receive resources that shape 
their identity. It was also a means for understanding the pulse of 
the community. 

Barbershop Culture

Barbershop Culture is described as the unspoken rules governing 
behavior in the barbershop. It encompasses a nuanced set of social 
norms and expectations that are applied intergenerationally. These 
guidelines dictate everything from how patrons interact with one 
another to the etiquette observed while waiting for a haircut, 
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respect for one another’s time, engaging in lively conversations on 
topics ranging from politics to sports, and adhering to an unwritten 
code of conduct that fosters camaraderie and unity are all integral 
components of this informal yet deeply ingrained framework. 
Moreover, the barbershop serves as more than just a place to get 
a haircut; it’s a communal space where the Black community can 
gather to connect, share stories, seek advice, and forge bonds that 
transcend mere hair grooming.

At its core, the barbershop functions as a microcosm of the broader 
community, often reflecting the personality, values, and cultural 
identity of its owner. The ambiance, décor, and even the music 
playing in the background all contribute to shaping the unique 
atmosphere of the establishment. Through these elements, the 
owner communicates a distinct vision and ethos, which in turn 
influences the interactions and experiences of patrons. “We give 
respect and we demand respect in here and so whenever you see 
a youngster come in.” Whether it’s a classic, no-frills barbershop 
exuding a sense of nostalgia or a modern, stylish space embracing 
contemporary trends, each shop reflects the individuality and 
character of its proprietor, further enhancing its role as a gathering 
place for Black men seeking both grooming services and 
meaningful connections.

Gender Bias

Gender bias refers to the phenomenon wherein individuals or 
groups are treated differently based on their gender or sexual 
orientation, often resulting in unequal opportunities, expectations, 
or treatment. This bias can manifest in various forms, ranging 
from subtle stereotypes and assumptions to overt discrimination 
and prejudice. Data that reflects gender bias may demonstrate 
disparities in access to resources, representation in leadership 
roles, or treatment within institutions such as education, healthcare, 
and the workplace [47]. Furthermore, gender bias is not limited to 
negative treatment but can also encompass positive biases, such as 
preferential treatment or stereotypical expectations that may still 
reinforce gender norms and inequalities.

Acknowledging and addressing gender bias is essential for 
promoting equality and fostering inclusivity. By critically 
examining data and identifying patterns of bias, individuals 
and organizations can work towards implementing policies and 
practices that mitigate discrimination and promote fairness. This 
may involve implementing gender-neutral policies, providing 
training on unconscious bias, and actively challenging stereotypes 
and assumptions. Additionally, promoting diversity and inclusion 
initiatives that prioritize the voices and experiences of marginalized 
genders and sexual orientations can help create environments that 
are more equitable and respectful for all individuals.

Identity

Identity encompasses the core aspects of an individual’s sense 
of self, encompassing their beliefs, values, experiences, and 
affiliations. It is the composite of various factors, including cultural 
background, ethnicity, nationality, gender, sexual orientation, 
religion, and socioeconomic status, among others. Identity is 
not static but rather evolves over time through interactions with 
others, personal reflections, and life experiences. It serves as a lens 
through which individuals interpret the world around them and 
navigate their relationships, shaping their perceptions, behaviors, 
and sense of belonging. “They searching for identity. It’s an 
identity crisis with youngsters and just to the adopt an identity that 
that’s acceptable.”

Furthermore, identity is inherently multifaceted and intersectional, 
meaning that individuals possess multiple layers of identity 
that intersect and interact with one another. These intersections 
influence how individuals experience privilege, oppression, and 
belonging within society. Embracing and understanding one’s 
identity is essential for fostering self-awareness, resilience, and 
authenticity. It also provides a foundation for building meaningful 
connections with others, fostering empathy and understanding 
across diverse communities. Ultimately, identity is a complex and 
dynamic aspect of human existence that contributes to the richness 
and diversity of human experience.

Discussion
The results highlight the significance of Barbershop Culture as a 
vibrant and integral aspect of Black community life. This culture is 
not merely confined to grooming practices but encompasses a rich 
tapestry of social norms, expectations, and traditions that shape the 
interactions and experiences of patrons. The findings underscore 
the role of the barbershop as a communal space where individuals 
from diverse backgrounds come together to connect, share stories, 
and forge bonds. The intergenerational transmission of barbershop 
etiquette highlights its enduring importance and relevance within 
the Black community, serving as a space for cultural continuity 
and identity expression.

Furthermore, the study elucidates how the ambiance and ethos 
of the barbershop are deeply intertwined with the personality 
and vision of its owner. Whether reflecting a sense of nostalgia 
or embracing contemporary trends, each barbershop cultivates 
a distinct atmosphere that resonates with its clientele. This 
underscores the role of the barbershop owner as a cultural steward, 
shaping the cultural identity and community dynamics within 
the establishment. Understanding these nuances is crucial for 
appreciating the multifaceted role of the barbershop in fostering 
social cohesion and collective identity among Black men.
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The findings shed light on the pervasive nature of gender bias and 
its impact on individuals within society. Gender bias manifests 
in various forms, from subtle stereotypes to overt discrimination, 
and can have profound implications for access to resources, 
opportunities, and treatment. The data underscores the importance 
of acknowledging and addressing gender bias to promote equality 
and inclusivity. Moreover, the study highlights the need for 
diversity and inclusion initiatives that prioritize the voices and 
experiences of marginalized genders and sexual orientations. By 
amplifying these voices and fostering dialogue around gender 
bias, organizations can work towards creating more inclusive 
and supportive environments for all individuals. Recognizing and 
addressing gender bias is not only a moral imperative but also 
essential for fostering diversity, innovation, and social progress 
within society.

The results illuminate the multifaceted and dynamic nature of 
identity, encompassing a diverse array of factors that shape 
individuals’ sense of self and belonging. Identity is not static but 
evolves over time through interactions, experiences, and self-
reflection. The findings underscore the importance of embracing 
and understanding one’s identity for fostering self-awareness, 
resilience, and authenticity. It also highlights the intersectional 
nature of identity, emphasizing the interconnectedness of various 
social identities such as race, gender, sexual orientation, and 
socioeconomic status. These intersections influence individuals’ 
experiences of privilege, oppression, and belonging within society. 
Embracing intersectionality is essential for fostering empathy, 
understanding, and solidarity across diverse communities, 
contributing to a more inclusive and equitable society. By 
acknowledging and embracing the complexities of these factors, 
we can work towards creating more inclusive and supportive 
environments that celebrate the diversity of human experiences 
and identities.

Implications and Next Steps
Understanding Barbershop Culture

The findings on Barbershop Culture provide valuable insights 
into the social dynamics and community-building aspects of 
barbershops within the Black community. Researchers can further 
explore the impact of Barbershop Culture on social cohesion, 
mental health, and well-being among patrons. Understanding the 
role of barbershops as informal community spaces can inform 
interventions aimed at promoting social support networks and 
addressing social isolation, particularly among Black men. 
Additionally, examining the intersectionality of Barbershop 
Culture with other identity factors, such as race, class, and sexual 
orientation, can deepen our understanding of how these cultural 
spaces shape individual experiences and identities.

Addressing Gender Bias

The identification of Gender Bias highlights the pervasive nature 
of gender-based inequalities and discrimination within various 
sectors of society. Researchers can investigate the root causes and 
consequences of Gender Bias across different contexts, including 
education, healthcare, and the workplace. By examining patterns 
of bias in data and decision-making processes, researchers can 
develop evidence-based interventions to mitigate bias and promote 
gender equity. Moreover, exploring the intersectionality of Gender 
Bias with other forms of discrimination, such as race and sexual 
orientation, can inform more comprehensive approaches to 
promoting diversity, equity, and inclusion.

Exploring Identity

The exploration of Identity underscores the importance of 
understanding the multidimensional nature of individual identity 
and its influence on lived experiences. Researchers can delve 
deeper into the intersectionality of identity factors and their 
impact on mental health, social relationships, and access to 
resources. By examining how individuals navigate and negotiate 
their identities within different social contexts, researchers can 
develop interventions that promote resilience, self-acceptance, and 
belonging across diverse communities. Additionally, exploring the 
role of identity affirmation and validation in fostering positive 
psychosocial outcomes can inform strategies for promoting mental 
health and well-being among marginalized population.

Next Steps

Adults who serve youth need to understand that social and cultural 
norms evolve and while we hold true to many values and traditions, 
the evolution of time contributes to how service works need to 
evolve in interactions and approaches to addressing problems 
youth currently face. It is important to be aware of the multilayered 
nature that each youth possess and brings into any space they show 
up in. Letting them live as their full selves with room and space to 
grow and be nurtured.

Funding Acknowledgement
Research reported in this publication was supported by the National 
Institute of General Medical Sciences of the National Institutes 
of Health under Award Number TL4GM118968. The content is 
solely the responsibility of the authors and does not necessarily 
represent the official views of the National Institutes of Health.

References
1.	 Woodson CG (2023) The mis-education of the Negro. Penguin Group.

2.	 Morris M (2016) Pushout: The criminalization of Black girls in schools. 
New Press.

https://www.zinnedproject.org/materials/the-mis-education-of-the-negro/
https://www.amazon.in/Pushout-Criminalization-Black-Girls-Schools/dp/1620970945
https://www.amazon.in/Pushout-Criminalization-Black-Girls-Schools/dp/1620970945


Citation: Castle B, Jones K (2024) “You Can’t Sit with Us:” Gender Bias in New Orleans Youth Programming. Int J Nurs Health Care 
Res 7:1594. DOI: https://doi.org/10.29011/2688-9501.101594

7 Volume 07; Issue 10

Int J Nurs Health Care Res, an open access journal

ISSN: 2688-9501

3.	 Mayor’s Office of Youth and Families (2020) Nola Kids Data Book. 

4.	 US Census Bureau quick facts; United States (2020). United State 
Census Bureau. 

5.	 Eisman AB, Zimmerman MA, Kruger D, Reischl TM, Miller AL, 
et al. (2016) Psychological empowerment among urban youth: 
Measurement model and associations with youth outcomes. American 
journal of community psychology. 58: 410-421.

6.	 Thulin, EJ, Lee DB, Eisman AB, Reischl TM, Hutchison P, et al. (2022) 
Longitudinal effects of Youth Empowerment Solutions: Preventing 
youth aggression and increasing prosocial behavior. American journal 
of community psychology. 70: 75-88.

7.	 Zimmerman MA, Eisman  AB, Reischl TM, et al. (2018) Youth 
Empowerment Solutions: Evaluation of an After-School Program 
to Engage Middle School Students in Community Change. Health 
Education & Behavior. 45: 20-31. 

8.	 Allison KW, Edmonds T, Wilson K, Pope M, Farrell AD (2011) 
Connecting youth violence prevention, positive youth development, 
and community mobilization. American journal of community 
psychology, 48: 8-20.

9.	 D’Inverno AS, Bartholow BN (2021). Engaging communities in youth 
violence prevention: Introduction and contents. American journal of 
public health. 111: S10-S16

10.	 Pryor BNK, Outley CW (2014) Just spaces: Urban recreation centers 
as sites for social justice youth development. Journal of Leisure 
Research. 46:  272-290.

11.	 Nunn NM (2020) Super-girl: Strength and sadness in Black girlhood. 
In Black Women Theorizing Curriculum Studies in Colour and Curves. 
Routledge. 115-134

12.	 Smith AL (2019) Theorizing black girlhood. The Black girlhood studies 
collection. 21.

13.	 Lewis SK (2020) Introduction: Black Girlhood. The Black Scholar. 50: 
1-3.

14.	 Brooks W, Savage L, Waller E, Picot I (2010) Narrative significations 
of contemporary Black girlhood. Research in the Teaching of English. 
45: 7-35.

15.	 Allen Q, White-Smith KA (2014) “Just as bad as prisons”: The 
challenge of dismantling the school-to-prison pipeline through teacher 
and community education. Equity & Excellence in Education. 47: 445-
460

16.	 Hudson W (2024) Nationally, Black Girls Receive More Frequent and 
More Severe Discipline in School than Other Girls. United States 
Government Accountability Office. 

17.	 Delgado R, Stefancic J (2000) Critical race theory: The cutting edge. 
Temple University Press.

18.	 Beasley C (1999) What is feminism? An introduction to feminist theory.

19.	 Carastathis A (2014) The concept of intersectionality in feminist theory. 
Philosophy compass. 9: 304-314.

20.	 Cho S, Crenshaw KW, McCall L (2013) Toward a field of intersectionality 
studies: Theory, applications, and praxis. Signs: Journal of women in 
culture and society. 38: 785-810.

21.	 Crenshaw KW (2010) Close encounters of three kinds: On teaching 
dominance feminism and intersectionality. Tulsa L. Rev 46: 151.

22.	 Parsons KA (2007) Structural violence and power. Peace Review. 19: 
173-181.

23.	 Jones CP (2002) Confronting institutionalized racism. Phylon 50: 7-22.

24.	 Jones CP (2000) Levels of racism: a theoretic framework and a 
gardener‘s tale. American journal of public health. 90: 1212.

25.	 Morris EW (2007) “Ladies” or “loudies”? Perceptions and experiences 
of Black girls in classrooms. Youth & Society. 38: 490-515.

26.	 Eggleston TA, Miranda AH (2009) Black girls‘ voices: Exploring their 
lived experiences in a predominately white high school. Race/Ethnicity: 
Multidisciplinary Global Contexts. 259-285.

27.	 Apugo D, Castro AJ, Dougherty SA (2023) Taught in the matrix: A 
review of Black girls’ experiences in US schools. Review of Educational 
Research. 93: 559-593.

28.	 Adams-Bass VN, Bentley-Edwards KL (2020) The trouble with Black 
girl magic for Black girls. Strong Black Girls: Reclaiming schools in 
their own image. 99.

29.	 National Women’s Law Center and Southern Poverty Law Center. 
“Centering Black Girls in School Safety.” National Women’s Law 
Center and Southern Poverty Law Center. 

30.	 Epstein R, Blake JJ, González T (2017) Girlhood Interrupted: The 
Erasure of Black Girls’ Childhood. Black Girls Viewed as Less Innocent 
Than White Girls, Georgetown Law Research Finds. 

31.	 Onyeka-Crawford A, Patrick K, Chaudhry N (2017) Let her learn: 
Stopping pushout for girls of color. National Women’s Law Center. 

32.	 Nobles WP (2019) New Orleans schools seek better discipline process 
as expulsions drop but Suspensions Rise. NOLA.com. 

33.	 Morgan E, Salomon N, Plotkin M, Cohen R (2014) The School 
Discipline Consensus Report: Strategies from the Field to Keep 
Students Engaged in School and Out of the Juvenile Justice System. 
Council of State Governments Justice Center. 

34.	 Patrick K, Onyeka-Crawford A, Duchesneau N (2020) „... And They 
Cared“: How to Create Better, Safer Learning Environments for Girls 
of Color. Education Trust.

35.	 Benson PL, Scales PC, Hamilton SF, Sesma JrA (2007) Positive youth 
development: Theory, research, and applications. Handbook of child 
psychology. 1.

36.	 Wagaman AM (2016) Promoting empowerment among LGBTQ youth: 
A social justice youth development approach. Child and adolescent 
social work journal. 33: 395-405.

37.	 Brady SS, Matthews KA (2002) Effects of socioeconomic status and 
ethnicity on adolescents’ exposure to stress: An exploratory study. 
Youth & Society. 34: 20-39.

38.	 Kosciw JG, Palmer NA, Kull RM (2015) Reflecting resiliency: Openness 
about sexual orientation and/or gender identity and its relationship to 
well-being and educational outcomes for LGBTQ youth. American 
Journal of Community Psychology. 55: 167-178.

39.	 Solórzano DG, Yosso TJ (2002) „Critical Race Methodology: Counter-
Storytelling as an Analytical Framework for Education Research.“ 
Qualitative Inquiry. 8: 23-44.

https://storymaps.arcgis.com/stories/373713d8d8bb40198d3e1856e20171c1
https://pmc.ncbi.nlm.nih.gov/articles/PMC5161682/
https://pmc.ncbi.nlm.nih.gov/articles/PMC5161682/
https://pmc.ncbi.nlm.nih.gov/articles/PMC5161682/
https://pmc.ncbi.nlm.nih.gov/articles/PMC5161682/
https://onlinelibrary.wiley.com/doi/abs/10.1002/ajcp.12577
https://onlinelibrary.wiley.com/doi/abs/10.1002/ajcp.12577
https://onlinelibrary.wiley.com/doi/abs/10.1002/ajcp.12577
https://onlinelibrary.wiley.com/doi/abs/10.1002/ajcp.12577
https://pubmed.ncbi.nlm.nih.gov/28580810/
https://pubmed.ncbi.nlm.nih.gov/28580810/
https://pubmed.ncbi.nlm.nih.gov/28580810/
https://pubmed.ncbi.nlm.nih.gov/28580810/
https://pubmed.ncbi.nlm.nih.gov/21246272/
https://pubmed.ncbi.nlm.nih.gov/21246272/
https://pubmed.ncbi.nlm.nih.gov/21246272/
https://pubmed.ncbi.nlm.nih.gov/21246272/
https://pmc.ncbi.nlm.nih.gov/articles/PMC8157808/
https://pmc.ncbi.nlm.nih.gov/articles/PMC8157808/
https://pmc.ncbi.nlm.nih.gov/articles/PMC8157808/
https://www.tandfonline.com/doi/abs/10.1080/00222216.2014.11950326
https://www.tandfonline.com/doi/abs/10.1080/00222216.2014.11950326
https://www.tandfonline.com/doi/abs/10.1080/00222216.2014.11950326
https://www.tandfonline.com/doi/full/10.1080/00064246.2020.1810454
https://www.tandfonline.com/doi/full/10.1080/00064246.2020.1810454
https://www.jstor.org/stable/25704894
https://www.jstor.org/stable/25704894
https://www.jstor.org/stable/25704894
https://www.tandfonline.com/doi/abs/10.1080/10665684.2014.958961
https://www.tandfonline.com/doi/abs/10.1080/10665684.2014.958961
https://www.tandfonline.com/doi/abs/10.1080/10665684.2014.958961
https://www.tandfonline.com/doi/abs/10.1080/10665684.2014.958961
https://www.diverseeducation.com/students/article/15684520/report-black-girls-receive-more-frequent-and-more-severe-discipline-in-school-than-other-girls
https://www.diverseeducation.com/students/article/15684520/report-black-girls-receive-more-frequent-and-more-severe-discipline-in-school-than-other-girls
https://www.diverseeducation.com/students/article/15684520/report-black-girls-receive-more-frequent-and-more-severe-discipline-in-school-than-other-girls
https://scholarship.law.ua.edu/fac_books/15/
https://scholarship.law.ua.edu/fac_books/15/
https://us.sagepub.com/en-us/nam/what-is-feminism/book209704
https://compass.onlinelibrary.wiley.com/doi/10.1111/phc3.12129
https://compass.onlinelibrary.wiley.com/doi/10.1111/phc3.12129
https://www.jstor.org/stable/10.1086/669608
https://www.jstor.org/stable/10.1086/669608
https://www.jstor.org/stable/10.1086/669608
https://scholarship.law.columbia.edu/faculty_scholarship/2865/
https://scholarship.law.columbia.edu/faculty_scholarship/2865/
https://www.tandfonline.com/doi/full/10.1080/10402650701353612
https://www.tandfonline.com/doi/full/10.1080/10402650701353612
https://www.jstor.org/stable/4149999
https://pmc.ncbi.nlm.nih.gov/articles/PMC1446334/
https://pmc.ncbi.nlm.nih.gov/articles/PMC1446334/
https://journals.sagepub.com/doi/10.1177/0044118X06296778
https://journals.sagepub.com/doi/10.1177/0044118X06296778
https://muse.jhu.edu/article/266919/pdf
https://muse.jhu.edu/article/266919/pdf
https://muse.jhu.edu/article/266919/pdf
https://journals.sagepub.com/doi/abs/10.3102/00346543221125476
https://journals.sagepub.com/doi/abs/10.3102/00346543221125476
https://journals.sagepub.com/doi/abs/10.3102/00346543221125476
https://nwlc.org/wp-content/uploads/2024/04/f.NWLC_SPLC_SROReport.pdf
https://nwlc.org/wp-content/uploads/2024/04/f.NWLC_SPLC_SROReport.pdf
https://nwlc.org/wp-content/uploads/2024/04/f.NWLC_SPLC_SROReport.pdf
https://www.law.georgetown.edu/news/black-girls-viewed-as-less-innocent-than-white-girls-georgetown-law-research-finds-2/
https://www.law.georgetown.edu/news/black-girls-viewed-as-less-innocent-than-white-girls-georgetown-law-research-finds-2/
https://www.law.georgetown.edu/news/black-girls-viewed-as-less-innocent-than-white-girls-georgetown-law-research-finds-2/
https://nwlc.org/wp-content/uploads/2017/04/final_nwlc_Gates_GirlsofColor.pdf
https://nwlc.org/wp-content/uploads/2017/04/final_nwlc_Gates_GirlsofColor.pdf
https://www.nola.com/news/education/new-orleans-schools-seek-better-discipline-process-as-expulsions-drop-but-suspensions-rise/article_b777475f-4267-5bff-8a97-8b6847af2692.html
https://www.nola.com/news/education/new-orleans-schools-seek-better-discipline-process-as-expulsions-drop-but-suspensions-rise/article_b777475f-4267-5bff-8a97-8b6847af2692.html
https://safesupportivelearning.ed.gov/sites/default/files/The_School_Discipline_Consensus_Report.pdf
https://safesupportivelearning.ed.gov/sites/default/files/The_School_Discipline_Consensus_Report.pdf
https://safesupportivelearning.ed.gov/sites/default/files/The_School_Discipline_Consensus_Report.pdf
https://safesupportivelearning.ed.gov/sites/default/files/The_School_Discipline_Consensus_Report.pdf
https://edtrust.org/rti/and-they-cared-how-to-create-better-safer-learning-environments-for-girls-of-color/
https://edtrust.org/rti/and-they-cared-how-to-create-better-safer-learning-environments-for-girls-of-color/
https://edtrust.org/rti/and-they-cared-how-to-create-better-safer-learning-environments-for-girls-of-color/
https://onlinelibrary.wiley.com/doi/10.1002/9780470147658.chpsy0116
https://onlinelibrary.wiley.com/doi/10.1002/9780470147658.chpsy0116
https://onlinelibrary.wiley.com/doi/10.1002/9780470147658.chpsy0116
https://link.springer.com/article/10.1007/s10560-016-0435-7
https://link.springer.com/article/10.1007/s10560-016-0435-7
https://link.springer.com/article/10.1007/s10560-016-0435-7
https://pubmed.ncbi.nlm.nih.gov/24691967/#:~:text=For lesbian%2C gay%2C bisexual%2C,increased risk of peer victimization.
https://pubmed.ncbi.nlm.nih.gov/24691967/#:~:text=For lesbian%2C gay%2C bisexual%2C,increased risk of peer victimization.
https://pubmed.ncbi.nlm.nih.gov/24691967/#:~:text=For lesbian%2C gay%2C bisexual%2C,increased risk of peer victimization.
https://pubmed.ncbi.nlm.nih.gov/24691967/#:~:text=For lesbian%2C gay%2C bisexual%2C,increased risk of peer victimization.
https://journals.sagepub.com/doi/10.1177/107780040200800103
https://journals.sagepub.com/doi/10.1177/107780040200800103
https://journals.sagepub.com/doi/10.1177/107780040200800103


Citation: Castle B, Jones K (2024) “You Can’t Sit with Us:” Gender Bias in New Orleans Youth Programming. Int J Nurs Health Care 
Res 7:1594. DOI: https://doi.org/10.29011/2688-9501.101594

8 Volume 07; Issue 10

Int J Nurs Health Care Res, an open access journal

ISSN: 2688-9501

40.	 Ginwright S, Cammarota J (2002) New terrain in youth development: 
The promise of a social justice approach. Social justice. 29: 82-95.

41.	 Creswell JW, Miller DL (2000) Determining validity in qualitative 
inquiry. Theory into practice. 39: 124-130.

42.	 Roger H (1992) Children‘s Participation: From tokenism to citizenship. 
Innocenti Essay no. 4

43.	 Hamilton SF, Hamilton MA, Pittman K (2004) Principles for youth 
development. The youth development handbook: Coming of age in 
American communities. 2: 3-22.

44.	 Charmaz K (2014) Constructing grounded theory (2nd ed). London: 
Sage.

45.	 Erlandson DA, Harris EL, Skipper BL, Allen SD (1993) Doing 
naturalistic inquiry: A guide to methods. Sage.

46.	 Guest G, MacQueen KM(Eds.) (2007) Handbook for team-based 
qualitative research. Rowman Altamira.

47.	 Ridgeway CL (2011) „Framed by Gender: How Gender Inequality 
Persists in the Modern World.“ Gender & Society. 25: 505-531.

https://www.jstor.org/stable/29768150
https://www.jstor.org/stable/29768150
https://www.tandfonline.com/doi/abs/10.1207/s15430421tip3903_2
https://www.tandfonline.com/doi/abs/10.1207/s15430421tip3903_2
https://www.researchgate.net/publication/24139916_Children's_Participation_From_Tokenism_To_Citizenship
https://www.researchgate.net/publication/24139916_Children's_Participation_From_Tokenism_To_Citizenship
https://www.researchgate.net/publication/277051935_Principles_for_Youth_Development
https://www.researchgate.net/publication/277051935_Principles_for_Youth_Development
https://www.researchgate.net/publication/277051935_Principles_for_Youth_Development
https://uk.sagepub.com/en-gb/eur/constructing-grounded-theory/book235960
https://uk.sagepub.com/en-gb/eur/constructing-grounded-theory/book235960
https://uk.sagepub.com/en-gb/eur/doing-naturalistic-inquiry/book3939
https://uk.sagepub.com/en-gb/eur/doing-naturalistic-inquiry/book3939
https://www.amazon.in/Handbook-Team-Based-Qualitative-Research-Guest/dp/0759109109
https://www.amazon.in/Handbook-Team-Based-Qualitative-Research-Guest/dp/0759109109
https://academic.oup.com/book/9175
https://academic.oup.com/book/9175

